











Okul	 örgütünün	 amaçlarını	 gerçekleştirebilmesi	 için	 okul	 yöneticilerinin	 ve	 rehber	
öğretmenlerin	 işbirliği	 içinde	 olması	 ve	 okulda	 çatışmaların	 etkili	 biçimde	 yönetilebilmesi	
önemli	 faktörlerdir.	Bu	araştırma,	 okul	yöneticileri	 ile	 rehber	öğretmenler	 arasındaki	 çatışma	




yaptırmak	 istemelerinden	 dolayı	 çatışma	 yaşadıklarını	 belirtmişlerdir.	 Okul	 yöneticileri	 ise	





and	 school	 counsellors	 and	 efficient	 conflict	 management	 strategies	 must	 be	 considered	 as	
important	factors.	The	present	study	is	a	survey	model	descriptive	study	which	examines	the	
views	of	school	principals	and	school	counsellors	in	terms	of	sources	of	conflict.	Data	have	been	









every	 day.	 When	 such	 problems	 arise,	 school	 counsellors	 help	 students	 through	 individual	


















function	 ensures	 an	 effective	 counselling	plan	 in	practice.	 It	 should	be	noted	 that	 there	 is	 no	
non-counselling	activity	that	fit	into	the	four	major	service	delivery	components	described	above	
(ASCA,	2003).
Tasks	 of	 school	 counsellors	 consist	 of	 psychological,	 academic,	 and	 social	 development	
for	students	and	individuals	and	services	in	relevant	fields.	Therefore,	they	contribute	to	social	







benefit	 from	the	education	 in	accordance	with	 their	skills	and	features,	and	make	use	of	 their	
potentials	properly	(The	Ministry	of	National	Education	of	Turkey,	2001,	Regulation	No:		24376).	
















According	 to	 Zalaquett	 (2005),	 it	 is	 important	 for	 school	 counsellors	 and	 principals	 to	
“form	a	partnership	based	on	knowledge,	trust,	and	positive	regard	for	what	each	professional	
does”.	Establishing	constructive	relationships	of	mutual	respect	and	support,	however,	may	be	
challenging	 because	 principals	 often	 determine	 counsellor	 roles	without	 understanding	 them	





















Unlike	school	principals,	 school	counsellors	do	not	 tend	 to	see	 themselves	as	“teachers”,	
“units	 to	 support	 administration”	 or	 “managers”.	 Most	 counsellors	 consider	 themselves	 as	
“change	 agent”,	 “crisis	manager”	 or	 “group	 leaders”.	 Zalaquett	 (2005)	 point	 out	 that	 school	
counsellors	 participate	 in	 duties	 that	 are	 only	 remotely	 related	 to	 their	 training	 and	 their	
professional	role.	However,	skills	and	knowledge	of	school	counsellors	become	rusty	when	they	






of	 task	 and	 they	 are	worried	 because	 their	 professional	 skills	 and	 competencies	 are	 used	 for	
different	purposes	by	school	principals	(Ribak	-	Rosenthal,	1994;	Chata	&	Loesch	2007).	At	this	
point,	misunderstandings	and	differences	of	perceptions	about	the	roles	and	functions	of	school	







The	 results	 of	 certain	 studies	 in	Turkey	on	 this	 issue	 indicate	 that	 school	principals	 and	
counsellors	 do	 not	 have	 compatible	 relationships.	 In	 certain	 studies	 it	was	 found	 that	 school	










principals	 and	 school	 counsellors.	 But	unlikely	 from	 the	findings	 above,	 in	his	 research	Unal	
(2004)	asserted	that	principals	and	classroom	teachers	of		primary	schools,	perceived	counselling	
services	and	school	counsellors	as	needed	and	are	being	seen	as	an	important.
As	 it	 is	 clear	 from	 the	 above	 mentioned	 findings,	 there	 are	 different	 perceptions	 and	
expectations	 of	 school	 principals	 and	 counsellors	 concerning	 “process	 of	 school	 counseling	
services”	 and	 “the	 roles	 and	 tasks	 of	 school	 counsellors”.	 This	 case	 leads	 to	 various	 conflicts	
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chosen	 as	 samples	 from	 target	population	given	 above	 for	 95%	 confidence	 interval.	 Stratified	
sample	method	was	used	for	 this	sampling.	 In	stratified	sampling	method,	 the	subgroups	are	
identified	 in	a	population,	such	 that	each	unit	belongs	 to	a	single	stratum,	and	then	units	are	























Altındağ 78 12.5 33 58 13.65 24
Çankaya 159 25.5 66 88 20.75 36
Etimesgut 41 6.7 17 29 6.83 12
Gölbaşı 20 3.2 8 8 2 2
Keçiören 83 13.30 35 60 14.15 24
Mamak 88 14.10 37 76 18 32
Sincan 46 7.38 19 36 8.5 15
Yenimahalle 108 17.32 45 69 16.3 30
Total 623 100 260 424 100 175








Position Ages % Number Overall Years	of	experience % Number Overall
Counsellor 22-27 3.4 9 9
Principal 28-33 5.3 24 88 1-5 25.3 39 74Counsellor 3.4 64 13.5 35
Principal 34-39 17.3 33 127 6-10 36 47 122Counsellor 36.1 94 28.8 75
Principal 40-45 26.7 40 117 11-15 18.7 34 138Counsellor 29.3 76 39.9 104
Principal 46-51 37.3 48 62 16-20 12 29 75Counsellor 5.3 14 17.8 46
Principal 52	or	
more












Evaluation	and	measurement	in	education   5 13
Philosophy   3   8












The	 survey	 was	 administered	 to	 principals	 and	 counsellors	 at	 their	 respective	 schools.	 The	
data	 from	 the	completed	questionnaires	were	analyzed	 for	 this	 study.	Significant	findings	are	
described	below.












Data	were	 analysed	 through	 the	 following	 stages.	 First,	 all	 data	were	 explored	 through	
descriptive	 statistics	 using	 SPSS	 for	 accuracy	 of	 data	 entries,	 missing	 values	 and	 normality.	
Arithmetic	 means,	 standard	 deviations	 and	 frequency	 distributions	 of	 the	 research	 variables	
were	 then	 calculated.	 T-test	 was	 used	 to	 determine	 whether	 there	 was	 a	 difference	 between	
school	principals	and	school	counsellors	in	terms	of	sources	of	conflict	according	to	gender,	major	












Dimension Position N X SD df t p
Factor	1 Counsellors 260 59.80 12.06 433 6.34 00
Principals 175 48.87 13.12
Factor	2 Counsellors 260 53.11 11.02 433 1.51 131
Principals 175 56 13.47
Sources	of	Conflict	Caused	by	School	Principals




































of	 conflict	 (X=4.26),	 but	 this	 case	 is	 considered	as	 a	moderate	 source	of	 conflict	by	 the	 school	
principals	(X=3.25).	This	finding,	at	 the	same	time,	 is	 the	item	where	the	difference	of	opinion	
between	the	groups	is	the	highest.		School	counsellors	rated	this	item	as	the	top	source	of	conflict	
in	regard	to	importance. 





to	 school	 counsellors	 are	 proctorship,	maintaining	 order,	 secretary	 services	 and	 registeration	
(Baker,	2000).	As	Schmidt	(2003)	suggests,	considering	school	counsellors	as	substitutes,	assistant	
managers	or	secretaries-scribes	(those	who	deal	with	office	work)	overshadows	their	role	in	the	
development	of	 comprehensive	 school	 counselling	programs.	 In	Turkish	primary	 schools,	 the	
case	is	nearly	the	same	and	school	counsellors	are	assigned	some	other	tasks	than	their	profession,	
which	causes	conflicts	between	school	counsellors	and	school	principals.
School	 counsellors	 consider	 “demands	 of	 school	 principals	 from	 school	 counsellors	 to	 act	 as	

























































School	 principals	 consider	 “lack	 teaching	 experience	 of	 school	 counsellors	 and	 not	 knowing	
students well”	as	a	moderate	 source	of	 conflict	 (X=3.22),	whereas	 school	 counsellors	 think	 it	 is	
low	(X=2.66).	School	counsellors	do	not	believe	it	 is	necessary	to	attend	classes	to	get	to	know	
students,	while	 school	 principals	 think	 classes	 are	 essential	 for	 them	with	 a	 traditional	 point	
of	view.	As	 in	Nugent’s	 (1981)	finding,	 school	principals	believe	 that	 school	 counsellors	must	
have	enough	teaching	experience	to	attend	classes.	The	reason	is	that	school	principals	see	school	




School	 principals	 consider	 “inefficient	 solutions	 suggested	 by	 school	 counsellors”	 as	 a	 high	
source	 of	 conflict	 (X=3.56),	 whereas	 school	 counsellors	 think	 it	 is	 moderate	 (X=3.14).	 	 In	 a	




for	 the	 fact	 that	 school	 principals	 consider	 insufficiency	 of	 professional	 knowledge	 of	 school	
counsellors	as	a	conflict	factor	might	be	caused	by	counsellors	having	graduated	from	different	
undergraduate	 programs	 in	 Turkey.	 School	 principals	 feel	 uncomfortable	 with	 the	 situation	
when	 they	 think	 school	 counsellors	 from	different	 fields	might	 be	 inefficient.	 In	 this	 respect,	
Schmidt	 (2003)	 suggests	 school	 counsellors	 should	 have	 necessary	 technical	 knowledge	 and	









dimension	 there	 is	no	difference	between	 the	perception	of	 school	principals’	 having	 	 INSET,	










Dimensions INSET N % X SD df t p
Factor	1 YES 101 68 51 14.62 173 0.75 .64
NO 74 32 51.25 10.41
Factor	2 YES 101 68 57.63 14.12 173 0.63 .03
NO 74 32 53.60 11.93
P<.05
In	 this	 study,	 the	 school	 counsellors	 graduated	 from	 the	 departments	 of	 Guidance	 and	
Psychological	 Counselling,	 Psychology	 and	 Psychological	 Services	 in	 Education	 are	 taken	















Graduation N 		X 		S df 		t 		p
Factor1
PCG 159 59.55 11.47
258 .063 .159
OES 101 59.65 12.16
Factor2
PCG 159 55.32 13.80
258 1.53 .032










Gender 	N X 	S 	df t p
Factor	1 Male 91 57.66 14.15 258 1.62 .107Female 169 60.47 10.31
Factor2 Male 91 49.01 15.78 258 2.95 .004Female 169 55.11 12.94
*P<.05
Discussion
In	 this	 research,	 the	 sources	of	 conflict	between	school	principals	and	school	 counsellors	
have	been	researched	and	discussed.	The	most	 important	general	result	was	 that	a	significant	
difference	between	the	opinions	of	the	school	principals	and	the	school	counsellors	concerning	





and	 counsellors	 (Kaplan,	 1995;	 Shoffner	 and	Williamson,	 2000).	 It	 is	 essential	 therefore	 that	
counsellors	and	principals	work	more	collaboratively	to	serve	students.
School	 counselors’	 top	 rated	 items,	 concerning	 the	 conflict	 were;,	 principals’	 lacking	 of	
knowledge	 about	 the	 scope	 of	 counselling,	 demanding	 from	 counsellors	 irrelevant	 tasks,	 demanding	












counselling	services	do	not	meet	 the	needs	of	 the	society	and	 the	students.	But	 the	principlas	













































the	 results	 of	field	 applications	more	 than	 the	others.	 Similarly,	 counsellors’	perception	about	















Since	 they	 have	 unique	 perspectives	 and	 specialized	 talents	 that	 are	 crucial	 for	 school	
organization,	it	seems	obvious	that	principals	and	school	counselors	should	be	natural	partners	
in	school	setting	 to	achieve	school	goals.	 It	 is	very	 important	 for	school	principals	and	school	
counsellors	 to	 negotiate,	 collaborate	 and	 respect	 each	 other’s	 roles	 in	 order	 to	maximize	 the	
learning	 process	 of	 all	 students.	 Seeing	 counseling	 service	 staff	 as	 supporters	 in	 emergency	
for	 administrative	 and	 office	work	 causes	 conflict.	However,	 school	 principals	must	 consider	
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